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Jubilee Park Academy Pupil Premium Strategy 
Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Jubilee Park Academy  

Number of pupils in school   

Proportion (%) of pupil premium eligible pupils 81 children  

44.75% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published 20.9.2021 

Date on which it will be reviewed July 2022 

Statement authorised by Tanya Price 

Pupil premium lead Tanya Price  

SIB/ Trustee lead Sally Beasley/ Alan Gaunt 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £139,920.00 

Recovery premium funding allocation this academic year £11,745.00 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£151,665.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

MAT Intent: 

All schools within The Rivers C of E MAT have prioritised provision and outcomes for all 

vulnerable pupils (disadvantaged and SEND) during 2021-22. 

Aims: 

• To improve outcomes for all disadvantaged pupils so that the proportion of pupils 

attaining ARE or better in RWM combined compares favourably to disadvantaged and 

non-disadvantaged pupils nationally 

• To improve attendance for all disadvantaged pupils across the MAT so that attendance 

figures compare favourably to non-disadvantaged pupils  

Jubilee Park Academy Intent: 

At Jubilee Park Academy, we are committed to all pupils making good or better progress from 

their relative starting points and to most pupils attaining age-related standards or greater, 

whether they are categorised as disadvantaged or non-disadvantaged pupils. 

Aims: 

• To narrow the attainment gap between pupil premium and non-pupil premium children, 

ensuring that specific needs are met and barriers overcome.  

• To ensure all pupil premium children make or exceeded national levels of expected 

progress.  

• To support our children’s health and wellbeing to enable them to access learning at an 

appropriate level.  

To achieve the aims, the following steps will be taken: 

• Ensuring that teaching and learning opportunities meet the needs of all the pupils. 

• Ensuring that appropriate provision is made for pupils who belong to vulnerable groups, 

this includes ensuring that the needs of socially disadvantaged pupils are adequately 

assessed and addressed.  

• When making provision for socially disadvantaged pupils, we recognise that not all 

pupils who receive free school meals will be socially disadvantaged. 

• We also recognise that not all pupils who are socially disadvantaged are registered or 

qualify for free school meals.  

• We reserve the right to allocate the Pupil Premium funding to support any pupil or 

groups of pupils the school has legitimately identified as being socially disadvantaged.  

• Pupil premium funding will be allocated following a needs analysis which will identify 

priority classes, groups or individuals. Limited funding and resources means that not all 
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children receiving free school meals will be in receipt of pupil premium interventions at 

one time. 

Key Principles. 

• Ensuring all teaching is good or better thus ensuring that the quality of teaching 

experienced by all children is improved.  

• To deliver a revised curriculum, ensuring an ambitious curriculum is provided for all.  

• To allocate specific targeted interventions to support the rates of attainment and 

progress.  

• All our work through the pupil premium will be aimed at accelerating progress, moving 

children to at least age-related expectations.  

• Pupil premium resources are to be used to target able children on Free School Meals to 

achieve age related expectations  

• Additional learning support.  

• Support payment for activities, educational visits and residentials.  

• Ensuring children have first-hand experiences to use in their learning in the classroom. 

• Behaviour and SEMH support, for example, counselling and nurture interventions 

provided by a trained counsellor and a learning mentor. 

• Monitoring, tracking and challenging attendance concerns with support from the 

attendance officer.  

• Safeguarding team consisting of a Parent Support Advisor.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data over the last academic year indicates that attendance 
among disadvantaged pupils has been 5.3% lower than for non-disadvantaged 
pupils. 

36.21% of disadvantaged pupils have been ‘persistently absent’ compared to 
15.04% of their peers during that period. Our assessments and observations 
indicate that absenteeism is negatively impacting disadvantaged pupils’ 
progress. 

 

Attendance of disadvantaged children is lower than non-disadvantaged pupil 
premium children. 

Overall whole school attendance (2020-21) 92.77% 

PPG attendance 90.25% 

Non-PPG attendance 95.55% 

Overall persistent absenteeism 25.76%  

Persistent absenteeism and disadvantaged 36.21% 

Persistent absenteeism and non-disadvantaged15.04%  
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2 Disadvantaged children do not make as rapid rates of progress. Attainment is 
lower for disadvantaged children in reading, writing and maths compared to 
non-disadvantaged children.  

Reading ARE(+)  

Disadvantaged: 55% 

Non-disadvantaged: 67% 

Writing ARE(+) 

Disadvantaged: 49% 

Non-disadvantaged: 61% 

Maths ARE(+) 

Disadvantaged: 60% 

Non-disadvantaged 70% 

3 Our assessments (including wellbeing survey), observations and discussions 
with pupils and families have identified social and emotional issues for many 
pupils. These challenges particularly affect disadvantaged pupils, including 
their attainment.  

Many of our disadvantaged children also fit into other vulnerable groups, for 
example, SEND, and need further support for their SEMH barriers.  

15.74% of disadvantaged children also have a SEND need.  

48.57% of children receiving social care monitoring or support are 
disadvantaged. 

81.25% of children who have an SEMH need and receive Nurture are also 
disadvantaged. 

4 Many of our disadvantaged children do not have the rich and varied 
experiences as non-disadvantaged children, meaning knowledge of the world 
and vocabulary acquisition is limited.  

5 Parental engagement of disadvantaged families can be a challenge and 
communication is sometimes difficult.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To achieve and sustain improved attendance 
for all pupils, particularly our disadvantaged 
pupils. 

 

To reduce PA rate from 25.76%  

To secure a whole school attendance rate of 
96%  

To narrow the attainment gap for pupil 
premium children in reading, writing and 
maths.  

To see a reduction in the gap between pupil 
premium children and non-pupil premium 
children in reading, writing and maths, in 
line with the national average.  

To achieve and sustain improved wellbeing for 
all pupils in our school, particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 
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 • qualitative data from student voice, 
student and parent surveys and 
teacher observations 

• a significant increase in participation 

in enrichment activities, particularly 

among disadvantaged pupils 

 

To provide access to a wide range of 
enrichment experiences both in and out of 
school. 

 

To increase the number of pupil premium 
children attending after school club 
provision and external trips.  

Improved oral language skills and vocabulary 
among disadvantaged pupils. 

 

Assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, 
including engagement in lessons, book 
scrutiny and ongoing formative assessment 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £20,646.00 

Activity Evidence that supports this approach Challen
ge 
numbe
r(s) 
addres
sed 

To 
continue 
to 
implement 
coaching 
and 
mentoring 
for all 
teaching 
and 
learning 
support 
staff.  

 

Walkthrus 
CPD 
package  

Ensuring an effective teacher is in front of every class, and that 
every teacher is supported to keep improving, is the key ingredient 
of a successful school and should rightly be the top priority for 
Pupil Premium spending.  

High quality teaching EEF  

 

2, 4 

To 
continue 
to 
develop 
phonics 
CPD for 
all staff  

 

RWI 

Fresh 
Start  

 

Phonics approaches have a strong evidence base indicating a 
positive impact on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics interventions have been shown to 
be more effective when delivered as regular sessions over a period 
up to 12 weeks: 

Phonics | Toolkit Strand | Education Endowment Foundation | EEF 

 

2, 3  

To 
develop 
feedback 
and 
assessm
ent. 

Providing feedback is well-evidenced and has a high impact 
on learning outcomes. Effective feedback tends to focus on 
the task, subject and self-regulation strategies: it provides 
specific information on how to improve (+6 months).  
Teacher Feedback to Improve Pupil Learning EEF  

2, 3, 4 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?gclid=EAIaIQobChMInOCN4O-f9AIViaztCh3ZEAtSEAAYASAAEgJkF_D_BwE
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Purchase 
of 
standardis
ed 
diagnostic 
assessme
nts.  

Training 
for staff 
to ensure 
assessme
nts are 
interprete
d and 
administe
red 
correctly. 

 

 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring Pupil Progress 
| Education Endowment Foundation | EEF 

 

2, 3 

Improve 
the quality 
of social 
and 
emotional 
(SEL) 
learning. 

 

SEL 
approache
s will be 
embedded 
into 
routine 
educationa
l practices 
and 
supported 
by 
profession
al 
developme
nt and 
training for 
staff. 

 

There is extensive evidence associating childhood social and 
emotional skills with improved outcomes at school and in 
later life (e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendowm
entfoundation.org.uk) 

 

3, 4, 5 

To recruit 
an 
additional 

The high average impact hides a large variation between the 
different approaches to teaching assistant deployment. Targeted 
deployment, where teaching assistants are trained to deliver an 
intervention to small groups or individuals has a higher impact, 

2,3 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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teaching 
assistant.  

 

whereas deployment of teaching assistants in everyday classroom 
environments has not been shown to have a positive (+4 months)  
impact o 

Teaching Assistant Interventions | EEF 

(educationendowmentfoundation.org.uk)es. 
 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £54,592.59 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

 

 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

 

2, 3 

SEND interventions  

Sandwell Numeracy 
Intervention. The aim 
is to: develop basic 
number skills; 
develop positive 
attitudes towards 
maths; to close 
identified gaps in 
learning in maths; and 
to build confidence 
and self-esteem 

Evidence consistently shows the positive 

impact that targeted academic support 

can have, including for those pupils who 

are not making good progress across the 

spectrum of achievement. 

Targeted Academic Support EEF 

 

 

2, 3 

To continue to employ 
a HLTA to deliver high 
quality first 
interventions  

 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

 

2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Purchase of a 
programme to 
improve listening, 
narrative and 
vocabulary skills for 
disadvantaged pupils 
who have relatively 
low spoken language 
skills. 

WellComm and Early 
Talk Boost  

 

Oral language interventions can have a 
positive impact on pupils’ language 
skills. Approaches that focus on 
speaking, listening and a combination of 
the two show positive impacts on 
attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

2, 3, 4 

Engaging with the 
National Tutoring Pro-
gramme to provide a 
blend of tuition, 
mentoring and 
school-led tutoring for 
pupils whose 
education has been 
most impacted by the 
pandemic. A 
significant proportion 
of the pupils who 
receive tutoring will 
be disadvantaged, 
including those who 
are high attainers. 

Employment of fixed 
term HLTA.  

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

 

2, 3, 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £76,687.14 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
addres
sed 

PSA role 

 

There is extensive evidence associating childhood social and 
emotional skills with improved outcomes at school and in later 
life (e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendowme
ntfoundation.org.uk) 

 

1, 2, 3, 
4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Counsellor  

 

There is extensive evidence associating childhood social and 
emotional skills with improved outcomes at school and in later 
life (e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendowme
ntfoundation.org.uk) 

 

3, 4 

Learning 
mentor 

 

There is extensive evidence associating childhood social and 
emotional skills with improved outcomes at school and in later 
life (e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendowme
ntfoundation.org.uk) 

 

2, 3, 4, 
5 

Attendance 
officer  

 

Embedding 
principles of 
good practice 
set out in the 
DfE’s 
Improving 
School 
Attendance 
advice. 

This will 
involve 
training and 
release time 
for staff to 
develop and 
implement 
new 
procedures 
and 
appointing 
attendance/su
pport officers 
to improve 
attendance. 

 

 

The DfE guidance has been informed by engagement with 
schools that have significantly reduced levels of absence and 
persistent absence. 

Improving School Attendance 

1, 2, 3, 
5 

Whole staff 
training on 
behaviour 
management 
and anti-
bullying 
approaches 
with the aim of 
developing 

Both targeted interventions and universal approaches can 
have positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

1, 2, 3, 
4, 5 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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our school 
ethos and 
improving 
behaviour 
across school. 

 

Contingency 
fund for acute 
issues. 

 

Based on our experiences and those of similar schools to 
ours, we have identified a need to set a small amount of 
funding aside to respond quickly to needs that have not yet 
been identified. 

 

3, 4, 5 

25% subsidy 
for 
disadvantaged 
pupils to 
experience 
wider 
curricular visits 
and 
experiences.  

 

• You consistently promote the extensive personal 

development of your pupils. You go beyond the 

expected, so that pupils have access to a wide, rich set 

of experiences. Opportunities for pupils to develop their 

talents and interests are of exceptional quality 

• There's a strong take-up by pupils of the opportunities 

provided. The most disadvantaged pupils consistently 

benefit from this excellent work 

• You provide these rich experiences in a coherently 

planned way, in the curriculum and through extra-

curricular activities, and they considerably strengthen 

your school’s offer 

• The way you go about developing pupils’ character is 

exemplary and is worthy of being shared with others 

Education Inspection Framework 

 

3, 4, 5 

 

Total budgeted cost: £ 151,665.00 

https://www.gov.uk/government/publications/education-inspection-framework
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvantaged 

pupils was lower than in the previous 2 years in key areas of the curriculum. Despite being on 

track during the first year (2018/19), the outcomes we aimed to achieve in our previous 

strategy by the end of 2020/21 were therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which 

disrupted all our subject areas to varying degrees. As evidenced in schools across the country, 

school closure was most detrimental to our disadvantaged pupils, and they were not able to 

benefit from our pupil premium funded improvements to teaching and targeted interventions to 

the degree we had intended. The impact was mitigated by our resolution to maintain a high-

quality curriculum, including during periods of partial closure, which was aided by our use of 

Seesaw and the remote learning offer provided by teachers.  

Overall, attendance in 2020/21 was lower than in the preceding 2 years at 92.77%. As a 

school, returning to pre-Covid 19 rates of attendance is a priority and as a result is included in 

our strategy.    

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health 

were significantly impacted last year, primarily due to COVID-19-related issues. The impact 

was particularly acute for disadvantaged pupils. We used pupil premium funding to provide 

wellbeing support for all pupils, and targeted interventions where required. We are building on 

that approach with the activities detailed in this plan. 

 

Externally provided programmes 

Programme Provider 

  

  

Service pupil premium funding (optional) 

Measure Details  
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How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 

by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence demonstrates this 

has significant benefits for pupils, particularly disadvantaged pupils.  

• utilising a DfE grant to train a senior mental health lead. The training we have selected 

will focus on the training needs identified through the online tool: to develop our 

understanding of our pupils’ needs, give pupils a voice in how we address wellbeing, 

and support more effective collaboration with parents. 

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills such as 

confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and 

supported to participate. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training

